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Abstract
Many groups of people have come to the United States of America with high hopes - - hopes of religious
freedom, educational opportunities, and the hopes of freedom from government oppression. All had
dreams of better lives for themselves and their families. They were seeking a country whose government
held political and religious freedom in high regard. (Banks, 1982) These attitudes were the very
foundation upon which the Constitution of the United States was built.
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In Support of Multiethnic Education
The Problem
Introduction
Many groups of people have come to the United States of
America with high hopes - - hopes of religious freedom,
educational opportunities, and the hopes of freedom from
government oppression.

All had dreams of better lives for

themselves and their families.

They were seeking a country

whose government held political and religious freedom in high
regard.

(Banks, 1982)

These attitudes were the very foundation

upon which the Constitution of the United States was built.
By the mid-nineteenth century, the national goals of the
U.S. had also expanded to include unlimited economic growth and
territorial expansion.

The dreams of Americans seemed to take

a path far different from that which the Constitution suggested.
Through dishonesty, Indian lands were acquired.
Mexico's land was obtained.

Much of

Blacks were removed from their

native lands and forced into a life of servitude.

While the

hopes and dreams of many Americans were realized, the hopes and
dreams of others were destroyed.

(Banks, 1982)

The Emancipation Proclamation attempted to "equalize" all
people, black and white alike.

Though supported by the law, many

people continued to cling to the idea of white superiority.

The
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ideal and the reality were far apart.
Not until the civil rights movement of the 1960s were
minority group members allowed access to all public schools.
With tensions growing, the school was seen as a place to
influence the attitudes of children.

Desegregation and forced

busing were required.
During the 1960s and 1970s much stress was placed on
providing each child with an education that was equal to that
of other students, regardless of race, ethnic group, or religion.
Teachers were in-serviced on how to provide a multicultural
education for each child.
Educators in the 1980s and future decades are faced with
the challenge of providing each student with a multicultural
education, despite decre~sing federal support and lack of
interest throughout the educational community.

Educators must

provide opportunity for the student to grow and develop in
his/her own right, free from stereotypes, descrimination, and
predetermined expectations of those around him/her.
Statement of the Problem
During the 1960s and 1970s much research was conducted in
regard to the need for multicultural education.

Federal

support was available and multicultural education was a priority.
As with many movements, a great deal of progress was made in a
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relatively short period of time.

Laws were passed, courses

were taken, school policies were evaluated and rewritten,
curriculum was evaluated and altered.
Following the period of great momentum and progress often
comes a period of great apathy.

The challenge has been

addressed, changes were made, now it is time to move on.

The

researcher contends that the reduction in the amount of federal
support, civil rights cases filed, current journal articles
written, and interest of professionals in the field indicate
the need for continued attention upon multicultural education
in the public schools.
The following research was undertaken to examine the
factors which gave impetus to the movement toward multicultural
education, its components and goals, the current status of
multicultural education in the United States, and to stress the
importance of providing a multicultural education during the
1980s and in the future.
Procedures in Obtaining Related Literature
In obtaining the research literature, the researcher made
use of the Educational Resources Information Center (ERIC), and
Educational Index.

The Current Index to Journals in Education

(CIJE), and Resources in Education (RIE) were also used.
researcher utilized these materials, which are available

The

Multiethnic Education
6

through the University of Northern Iowa Library, and conducted
numerous hand searches.
The Encyclopedia of Educational Research (EER) and the
materials available through the Curriculum Laboratory in the
Education Center at the University of Northern Iowa were also
used.
The books and other printed materials of the Area Education
Agency Two Media Center, Clear Lake, Iowa were obtained, as
were the materials and policies of the Hampton Community
School District, Hampton, Iowa.
Following the review of materials further research was
conducted from the bibliographies of previous graduate papers.
The texts of these papers were also reviewed and summarized in
the tesearcher's graduate project.
Related terms were then defined and all information was
further organized into five related areas for investigation:
Existing Attitudes, Efforts to Effect Change in Attitude,
School Goals, Multicultural Curriculum, and Instruction
Materials, and Curriculum Implementation.
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Definition of Terms
Civil Rights Act of 1964 - Landmark legislation which stated that
" ••• no person in the United States shall, on the grounds of race,
color, or national origin, be excluded from participation in, be
denied benefits of, or be otherwise subjected to discrimination
under any program receiving Federal financial assistance from the
Department of Health, Education and Welfare."

(United States

Department of Health, Education, and Welfare, 1982)
Culture - The way of life of a people; specifically, the shared
learned behavior of members of a society.

(Iowa DPI, 1975b)

Cultural Differences - Variations in actions, behaviors, or
beliefs of one culture when compared with another culture.
Cultural Pluralism - A system which provides for the inclusion
and diversity of all racial, ethnic, socio-economic, and
religious groups, also;
the oasis of above.

a system which rejects exclusion on

(Aldridge, 1976)

Discrimination - The negative treatment of a person due to his/her
race, color or national origin.
Ethnic group - " ••• a category of persons who support a set of values,
beliefs, and symbols common to a particular national heritage
but who also share the broader set of values, beliefs and
symbols that characterize the United States culture."
DPI, 1975b)

(Iowa
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Minority students/minority group members - People/students
sharing a common culture and having in the past been denied full
recognition and participation in United States society.

(Aldridge,

1976)
Multicultural/multiethnic education - " ••• the educational process
that fosters the understanding and appreciation of the diverse
cultural and ethnic heritages unique to a pluralistic society."
(Iowa DPI, 1975b)
Segregation - To set apart or deny opportunity, on the basis of
race or color.
Integration - To make schools, housing, transportation, etc
accessible to all races on an equal basis.

(Scholastic, 1981)

Racism - "A belief that some races are by nature, superior to
others, also:

discrimination based on such belief."

(Merriam-Webster, 1974)
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Review of Related Literature
Existing Attitudes
Throughout the history of the United States, racism has
become an accepted and evident attitude.

This attitude contradicts

the very foundation upon which this country was built.

Examples

of racism have been seen in the past, through the practices
of slavery and segregation.

In fact, seventeen states upheld

laws requiring discrimination through the year 1957.

As a result

racism and discrimination have become solidly established facets
of our society.

(Banks, 1976)

Racism is defined as:

"A belief that some races are, by

nature, superior to others:
belief."

also:

discrimination based on such

(Merriam-Webster, 1974)

'Racism has affected_ the options available to people of
non-white background.

Discrimination on the basis of sex or

religion has also caused unfair treatment in regard to
employment, membership in social groups, and housing.

All of

these problems, and many others, are due to the values of
citizens in our country.
Concern over equal treatment in education became a major
issue in the mid-1950's.

Prior to 1954, education in the

United States was ••• "separate, but equal."

One of the first

cases disputing segregation was Brown versus the Topeka Board
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of Education.

The Supreme Court of the United States ruled

that indeed, separate was not equal.

This ruling gave impetus

to the integration movement, in which a multicultural
education became the right of each student in the United States.
(Wilbur, 1986)
It was assumed that, by breaking the segregated system in
education, students would be exposed to the same enviroment and
would be treated equally regardless of race.

This proved to be

a fallacy however, because educators continued to maintain
negative expectations of minority students.

Thus the act of

physical desegregation (McCune, 1986), was not enough to combat
the entire problem of racism.

It was found that physical

desegregation may foster some positive effects in race relations,
but favorable conditions _may not exist in all places.

(Scott

and McPartland, 1982)
The Civil Rights Act of 1964 addressed the problem of
descrimination in a more concrete manner.

This statement reviews

this landmark act:
The purpose of this part is to effectuate the provisions
of Title VI of the Civil Rights Act of 1964 (hereafter
referred to as the "Act") to the end that no person in the
United States shall; on the ground of race, color, or
national origin, be excluded from participation in, be
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denied the benefits of, or be otherwise subjected to
discrimination under any program or activity receiving
Federal financial assistance from the Department of Health,
Education and Welfare.

(United States Department of Health,

Education, and Welfare, 1982)
This Act required that all students have equal access to
opportunity.

(McCune, 1986)

This was a positive step in the

fight to eliminate discrimination.

However, the treatment of

students remained a problem.
The next step was to meet the challenge of providing
students with fair and equal treatment.

It was first thought

that the same treatment for each child was necessary.
important to note that this is not the case.

It is

Treatment which

strives to meet the needs of the individual child, while
striving to provide the students with equal abilities, should
be the goal.

(McCune, 1986)

When addressing the issue of treatment, imagine the school
that offered the same treatment for all students.

No time

provided for students with learning disabilities, no "extra"
help available for students struggling with a certain subject,
no allowances for differences.

This same treatment certainly

does not always meet the needs of the student.

Many educators

have decided that high-quality education, rather than equal
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opportunity in education should be the main goal of public
schools, when striving for multicultural education.

(Hawley,

1983)
Individual states were then required to write policies
regarding the education practices and programs in their public
schools.

One example of such a policy is found in the Appendix

(Appendix).
Such policies required that individual school systems
develop and enforce philosophies regarding their practices.
One model which has been developed follows:
(Name of School District) is an equal opportunity education
institution and will not discriminate on the bases of
race, color, national origin, sex and handicap in its
'activities, program~ or employment practices as required
by Title IX Coordinator, or (name), section 504 Coordinator,
at (address), (town), (telephone number).

(State of

Iowa Department of Public Instruction, 1984)
Experts in educational research have also expounded on the
values of providing a multicultural education for each child.
The remainder of this paper will focus on the recommendations
of these experts.
Efforts to Effect Change in Attitude
It is doubtful that a majority of people would voice
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opposition to the idea that racism is a value or attitude
that must be changed.

Educators, faced with the opportunity

to "teach" values, as well as facts, find themselves in a
perfect position to effect these changes.
The ways in which some educators have addressed this
challenge in the past have not always had positive effects.
Mildred Dickeman (1980) quotes Michael B. Katz's definition
of American education:

"American public education was and is

universal, tax-supported, free, compulsory, bureaucratically
arranged, class-biased, and racist".
Dickeman (1980) contends that the United States education
system is designed to mold students to fit one similar
pattern of behavior, one generic mold.

By doing this, according

to Dfckeman, the power is placed in the hands of the majority,
the whites.
This presents problems when students from diverse,
non-white backgrounds are forced to learn and accept "white"
ways of thinking, dressing, and showing respect.

An example

of this might be the situation in which a white teacher
instructs a non-white student to "Look at me when I'm talking
to you".

Many cultures teach children to divert their gaze

when speaking to elders, as a sign of respect.

Thus, the

child becomes confused, receiving mixed messages, about
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expectations of adults.
Many efforts have been made to change and reform
attitudes toward minorities in the educational system of
the United States.

These efforts have had wide-ranging effects

on education across the nation.

Many ideas and materials have

been developed to initiate change.

Due, to the diversity of

ethnic groups, these ideas and materials will be referred to
with the terms multiethnic or multicultural.
What is an ethnic group?

An ethnic group is defined by

the National Council for the Social Studies (1976) as follows:
An ethnic group is distinguished from other cultural

groups if it has the following characteristics:
1.

The group must have originated before nation

states (i.e. Native Americans), or have originated
outside of the nation state (i.e. immigrants to
the United States).
2.

An ethnic group is an involuntary group (as

opposed to a group voluntarily assembled).
3.

The group must have ancestral values and the

people share an interdependence of fate.
Why do we need to educate children in a multiethnic way?
The National Council of the Social Studies (1976) has given
several reasons showing the need to begin the process of
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changing values toward racism in the schools.
1.

They are:

The best instruction takes place in schools.

We

need to establish a solidly-based understanding of ethnicity
and ethnic groups.
2.

Ethnic pluralism is a reality of society, and

influences our students.
3.

The beliefs and knowledge which students have may limit

their perspective.
School Goals
The goal of schools should be to close the distance between
democratic ideals in our country, and the societal practices.
(Banks, 1976)

Our constitution guarantees equality for all,

but in reality, discrimination against members of ethnic
groups exists.

What is believed, and how people truly act,

may not be the same.
The schools should promote the notion that, by understanding
each other and our ethnic diversities, there will be a more
cohesive society.

All are Americans, not separated by ethnic

group, but part of one brotherhood and sisterhood.
will have pride in his/her own ethnic group.

Each member

(Banks, 1976)

Schools must also have respect for ethnic diversity.
Educators must respect the beliefs and actions of those
groups to which they do not belong, and encourage understanding
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throughout staff and students.

All members of the staff,

administration, teachers, even cooks and custodians must
assume an attitude which says "Different can be good".

Every

member of the school staff must become involved in teaching
multiethnicity.

(Banks, 1976)

It is essential that all staff members be committed to the
cause of providing a multiethnic education for the students.
The curriculum must be changed to incorporate and require
multiethnic topics.
Cox

&

This is an important step.

Fundis (1980) have incorporated their ideas with

those of James Banks to develop the Ambivalent Social Exchange
Model.

It is designed as a model to be used by classroom teachers

and administrators when developing multiethnic policy.

They

suggest that the followi~g five goals are reasonable and
valuable:
1.

To recognize different set of values in other culture

groups.
2.

To develop human empathy and active concern for other

people.
3.

To see a common humanity in the midst of cultural

diversity.
4.
culture.

To discern the interrelationships between language and
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5.

To appreciate the increased problem-solving potential

available to an individual who has some knowledge of more than
one culture.
This is one of many models that have been developed to guide
educators in teaching multicultural values.
Multicultural Curriculum and Instructional Materials
Great strides have been made in the area of curriculum
change and development.

For example, a Silver Burdett

social studies textbook (1961) included photographs of
people "In the Land of the Congo".
performing only manual labor.

These people were shown

No black people are shown in

positions of management or authority.

Thus, students using this

book were presented with a very limited picture of opportunities
avai1able to blacks.

It also implied that these roles were ones

to which blacks in the Congo were most suited.
In the current Silver Burdett text (1984) obvious attempts
have been made to eliminate racism.

Each unit begins with

illustrations depicting the activities of people living and
working in a region of the world.

These illustrations show

people of different races in a variety of roles.

Two examples

show a black, female librarian, and an oriental businessman.
Also, whites are shown in manual, as well as authorative
positions.

Banks (1983) supports the concept that publishers
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are making efforts to eliminate racism by stating that school
texts now include more "black and brown protagonists" and have
started to address the broken dreams of ethnic minorities in
the United States.
Manuals have also been developed for the purpose of guiding
the educator in achieving multicultural goals in the classroom.
Multicultural Nonsexist Teaching Strategies - Language Arts
(K-6) (Gibson, 1981), is such an example.

These have been

developed to help educators provide an education which is
multicultural and nonsexist - the true objective of the Iowa
Multicultural nonsexist mandate.

(Mauer, 1982)

Career education, which is popular in U.S. schools, has
also helped to show students that all careers are open to them.
This is another strengt~ which has evolved from the civil rights
movement.
Curriculum Implementation
Once curriculum reform has been initiated, the attitude of
each staff member must be considered.
recognize his/her own feelings.

Each adult should

He/She must learn to accept

these feelings and make an honest effort to set his/her biases
aside.
When the educator is aware of personal feelings and the
related values, he/she must begin studying and learning about
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various ethnic groups.

It should be remembered that a non-member

of an ethnic group cannot ever become an expert on that group.
A non-member is capable of acquiring a great deal of information,
through printed materials, members of an ethnic group, and other
sources.

Through this, the teacher will have improved skills in

knowledge which will promote multiethnicity.
The teacher must also work to encourage development of the
following ideas in his/her students:
1.

Differences between ethnic groups do not mean that one

group is superior, the other, inferior.
2.

The conflicts between groups are not always bad.

Somestimes they bring positive change.
3.

Developing the desire for decision making and social

participation skil~s through identifying problems, making
hypotheses, analyzing information, and relating the
information to his/her own values and knowledge.
4.

Differences among individuals in an ethnic group are

usually greater than those between groups.

(Banks, 1976)

Students should also study ethnic groups and what they have
in common with each other.

Ideas to promote this include

resource people, study of population distribution, audio-visual
and printed materials, and studies of ethnic groups living in
the area in which students are residing.
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Allowances, in evaluation of students, should be made.
The type of testing used should fit the background of each
student.

This is another condition in which the same

treatment may not be the best for every child.

Sensitivity

to the needs and emotions of the student should receive top
priority.
Educators must, at all times, allow the child to develop
pride in his/her ethnic group.

Students should not be forced

to identify with an ethnic group if it is not a personal
preference.

American citizenship is the common denominator.

Teachers should avoid generalizations such as:
1.

Those people do not clean themselves properly.

2.

They have more free and public ways of expressing sex.

3.

They allow emo~ions, rather than common sense, to control

their actions.

(Seville-Troike, 1978)

James & Jeffcoate (1981) suggest that educators introduce
multiethnic ideas in the classroom at a very early age, giving
students time to contemplate the ideas at a leisurely rate.
A child needs time to accept or reject ideas and form further
questions.
It is also recommended that educators use a variety of
materials.

Many types of media can be utilized.

It is

important to present points of view from various people within

Multiethnic Education

21
and outside various cultures.

(James & Jeffcoate, 1981)

Many print and non-print materials have been designed with
the intent - of promoting multiethnicity and human relations.
Examples of this are found in catalogs such as the
Multicultural Studies:

Multiethnic, Human Relations Catalog.

(Social Studies School Service, 1985)

These materials may be

purchased to supplement the curriculum.
Scott, Foresman and Company (1978) has provided a position
which all educators should consider.

"There is nothing more

destructive or demeaning than an attitude that rejects and/or
stereotypes people because of their sex, race, or physical
ability."
Children's self-concept can be seriously damaged by causing
them to feel ashamed of_their backgrounds, differences, or
limitations.

Educators must be constantly aware of this, and

work toward the goal of establishing a multiethnic setting
for each child.
Research indicates that the way in which the classroom
is organized can effect the enterracial attitudes and
interaction of the students.

(Johnson and Johnson, 1981),

(Slavin and Madden, 1979), (Damico, Bell-Nathaniel, and Green
1981).

These studies suggest that stress upon cooperative

tasks and instructional organization discouraging a status
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hierarchy in the classroom are two factors that enhance the
multiethnicity of students' attitudes and interactions.
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Summary and Conclusions
Many authorities feel that though the movement for multiethnic
education has accomplished some positive results, it is increasingly
important to continue striving to meet the challenges that are
forcing a backslide in the movement.

One goal of multiethnic

education in the 1980s and future years is to withstand the
skepticism of a cool educational climate.

(Gay, 1983)

The

importance of multiethnic education faces an apathetic educational
community.
Also, Foster (1983) states that there is a continuing need to
struggle against a negative climate in Washington.

He points out

that the Reagan Administration does not hold Civil Rights and
multiethnic issues as top priorities.

In fact, the Civil Rights

Divfsion of the Justice_Department has not filed a single
desegregation suit since Ronald Reagan became President of the
United States.

When compared to the forty-four desegregation

suits filed in 1966 alone, an increased attitude of apathy is
indicated on the national level.
The decrease in the number of desegregation suits filed,
along with the declining number of journal articles written as
compared to the 1960s and 1970s, leads the researcher to conclude
that the need to strive for multiethnicity in the classroom is
as great in 1987 as it has been in the past.

Educators must be
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willing to daily address the challenges of multiethnic education.
One educator can make a difference.

This is a large responsibility,

but rarely does one person receive such an opportunity to make
such a vital and long-lasting contribution to society.
Each educator must assume the attitude of H.N. Meyer (1985)
when tempted by the urge to become apathetic on multicultural
education:
"Our best hope for the future lies in the resurgence of
the American capacity for indignation at injustice that led
to landmark civil rights laws."
Due to factors discussed in this paper, it appears that
providing a multicultural education for each student will depend
on the degree to which it is a priority with each educator.
Factors indicate that multicultural education is not the top
priority with administration, the educational community, and the
federal government.

Each educator's desire to provide a

multicultural education for the student must be self-initiated.
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Appendix
670-3.5(257)

EDUCATIONAL PROGRAM.

The following standards

shall apply to the educational program of approved schools.
315(1)

Curriculum defined.

The word curriculum is hereby

defined as including all pupil experiences that take place
under the guidance of the school.

It shall be used to

describe the school-connected learning experiences of any
pupil and also to indicate the arrangement of a group of
courses to be taken by groups of pupils having a common
objective.
315(2)

Educational program defined.

The educational

program is hereby defined as including the entire offering
of the school, including the out-of-class activities, and
the arrangement or_ sequence of subjects and activities.
It may be referred to as the program of studies and
activities.
315(3)

Educational program-form and content.

The

educational program, as adopted by each board, shall set
forth the administrative measures and the sequence of
learning situations through which attempts are made to
provide pupils with well-articulated developmental learning
experiences from the date of school entrance until high
school graduation.

The educational program in each area
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of instruction shall be from a multicultural, nonsexist
approach.
315(4)

Educational program-description and filing.

The

board shall require its administrators and professional
staff to develop and furnish a description of the total
prekindergarten, if offered, through grade twelve
educational program that the board is willing to approve.
This description, after having been adopted by the board,
and all subsequent revisions thereof, shall be filed
locally in a readily available form and location as
evidence of compliance with the provision of the law.
The description of the prekindergarten school educational
program, if offered, elementary school educational program,
middle school edu~ational program, junior high school
educational program, and the high school educational
program shall be in sequential order and shall explain
the manner which pupils are served in each of the areas
of instruction as specified in Chapters 257-280, and 321
of the Code.
315(5)

BOARD OF DIRECTORS RESPONSIBILITY FOR ASSURING

MULTICULTURAL, NONSEXIST APPROACHES TO EDUCATIONAL PROGRAMS.
Each board shall develop a written plan of action within
one year of the effective date of this rule.

The plan
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shall include a specific timeline for implementation, not
to exceed five (5) years, for achieving and maintaining
a multicultural, nonsexist educational program.

A copy

of the plan shall be filed locally in a readily available
form and location, as evidence of compliance with the
provision of the law.
a.

MULTICULTURAL APPROACHES TO THE EDUCATION PROGRAM.
These shall be defined as educational processes
which promote the understanding and appreciation
of the cultural diversity of our pluralistic
society.

Within the total multicultural

educational process, special emphasis shall be
placed on the following groups:

Asian American,

Black ~erican, Hispanic American, and Native
American and on the handicapped.

The educational

program shall be characterized by practices
which provide equal opportunity for all
participants regardless of race, color, age,
national origin, religion or handicap.
b.

NONSEXIST APPROACHES TO THE EDUCATIONAL PROGRAM.
These shall be defined as educational processes
which foster of knowledge of, respect and
appreciation for the historical and contemporary
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contributions of men and women to society as
well as those educational processes that reflect
the wide variety of roles open to both men and
The educational program shall be

women.

characterized by practices which provide equal
opportunity to both sexes.
c.

The multicultural, nonsexist educational plan shall
include:
(1)

Specific goals and objectives with
implementation timelines for each component
of the educational program;

(2)

A description of the inservice activities
planned for all staff members on multicultural,
n~nsexist education;

(3)

Evidence of Systematic input by men and
women, minority groups and the handicapped
in the development and implementation of the
plan, and that in schools where no minority
students are enrolled, minority group
resource persons shall be utilized at least
annually;

(4)

A description of the periodic, on-going
system to monitor and evaluate the plan.

Multiethnic Education
33
315(6)

Instructional program for each subject.

Classroom

instruction in each subject taught in the schools shall be
based on careful planning.

The board shall require that

a resource guide be developed for each instructional
sequence reflecting multicultural, nonsexist approaches, and
it shall include a statement of its educational purposes;
suggested instructional activities, materials and content;
and a description of the performance criteria useful in
evaluating each pupil's progress during the educational
sequence.
The curriculum structure and content, instructional materials,
and teaching strategies shall reflect the contributions
and perspectives of men and women and diverse racial or
ethnic groups to ~he instructional program.

Where sex or

cultural-racial stereotyping exists in instructional
materials, it shall be brought to the attention of the
student and supplementary materials shall be used to offset
the stereotyping.

Multicultural, nonsexist instructional

materials shall be adopted at the first opportunity.

The

curriculum shall include activities which promote an
awareness of sexism and cultural-racial bias in the
English language.
The subsequent numbers of the remaining sub-sections in
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315 will be renumbered accordingly,

(State of Iowa

Department of Public Instruction, 1979)

